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INDEPENDENT AUDITOR’S REPORT 
 

TO THE READERS OF ARGYLL EAST SCHOOL’S FINANCIAL STATEMENTS 
FOR THE YEAR ENDED 31 DECEMBER 2024 

 
 
The Auditor-General is the auditor of Argyll East School (the School). The Auditor-General has 
appointed me, Glenn Fan-Robertson, using the staff and resources of BDO Hawke’s Bay, to 
carry out the audit of the financial statements of the School on his behalf.  
 
Opinion 
 
We have audited the financial statements of the School on pages 2 to 18, that comprise the 
Statement of Financial Position as at 31 December 2024, the Statement of Comprehensive 
Revenue and Expense, Statement of Changes in Net Assets/Equity and Statement of Cash 
Flows for the year ended on that date, and the notes to the financial statements that include 
accounting policies and other explanatory information.  
 
In our opinion the financial statements of the School:  
 

• present fairly, in all material respects: 
  
o its financial position as at 31 December 2024; and 
 
o its financial performance and cash flows for the year then ended; and 

 

• comply with generally accepted accounting practice in New Zealand in accordance with 
Public Sector Public Benefit Entity Standards Reduced Disclosure Regime as applicable 
to entities that quality as tier 2.  

 
Our audit was completed on 30 May 2025. This is the date at which our opinion is expressed. 
 
The basis for our opinion is explained below. In addition, we outline the responsibilities of the 
Board and our responsibilities relating to the financial statements, we comment on other 
information, and we explain our independence. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards and the International Standards on Auditing 
(New Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our 
responsibilities under those standards are further described in the Responsibilities of the auditor 
section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing 
Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a 
basis for our opinion. 
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 Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are 
fairly presented and that comply with generally accepted accounting practice in New Zealand.  
 
The Board is responsible for such internal control as it determines is necessary to enable it to 
prepare financial statements that are free from material misstatement, whether due to fraud or 
error.  
 
In preparing the financial statements, the Board is responsible on behalf of the School for 
assessing the School’s ability to continue as a going concern. The Board is also responsible for 
disclosing, as applicable, matters related to going concern and using the going concern basis of 
accounting, unless there is an intention to close or merge the School, or there is no realistic 
alternative but to do so. 
 
The Board’s responsibilities arise from section 134 of the Education and Training Act 2020.  
 
Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a 
whole, are free from material misstatement, whether due to fraud or error, and to issue an 
auditor’s report that includes our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried 
out in accordance with the Auditor-General’s Auditing Standards will always detect a material 
misstatement when it exists. Misstatements are differences or omissions of amounts or 
disclosures, and can arise from fraud or error. Misstatements are considered material if, 
individually or in the aggregate, they could reasonably be expected to influence the decisions of 
readers taken on the basis of these financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to 
checking that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial 
statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also: 
 

• We identify and assess the risks of material misstatement of the financial statements, 
whether due to fraud or error, design and perform audit procedures responsive to those 
risks, and obtain audit evidence that is sufficient and appropriate to provide a basis for 
our opinion. The risk of not detecting a material misstatement resulting from fraud is 
higher than for one resulting from error, as fraud may involve collusion, forgery, 
intentional omissions, misrepresentations, or the override of internal control. 

 

• We obtain an understanding of internal control relevant to the audit in order to design 
audit procedures that are appropriate in the circumstances, but not for the purpose of 
expressing an opinion on the effectiveness of the School’s internal control. 

 

• We evaluate the appropriateness of accounting policies used and the reasonableness 
of accounting estimates and related disclosures made by the Board. 
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 • We conclude on the appropriateness of the use of the going concern basis of 
accounting by the Board and, based on the audit evidence obtained, whether a material 
uncertainty exists related to events or conditions that may cast significant doubt on the 
School’s ability to continue as a going concern. If we conclude that a material 
uncertainty exists, we are required to draw attention in our auditor’s report to the related 
disclosures in the financial statements or, if such disclosures are inadequate, to modify 
our opinion. Our conclusions are based on the audit evidence obtained up to the date of 
our auditor’s report. However, future events or conditions may cause the School to 
cease to continue as a going concern. 

 

• We evaluate the overall presentation, structure and content of the financial statements, 
including the disclosures, and whether the financial statements represent the underlying 
transactions and events in a manner that achieves fair presentation. 

 

• We assess the risk of material misstatement arising from the school payroll system, 
which may still contain errors. As a result, we carried out procedures to minimise the 
risk of material errors arising from the system that, in our judgement, would likely 
influence readers’ overall understanding of the financial statements. 

 
We communicate with the Board regarding, among other matters, the planned scope and timing 
of the audit and significant audit findings, including any significant deficiencies in internal control 
that we identify during our audit.  
 
Our responsibilities arises from the Public Audit Act 2001. 
 
Other information 
 
The Board is responsible for the other information. The other information comprises the 
Statement of Responsibility, Members of the Board, Kiwisport Report, Personnel Policy 
Compliance (s73 and s74 Public Service Act 2020), Analysis of Variance, 2024 End Year OTJ 
Levels Report to BOT, and  Giving Effect to Te Tiriti o Waitangi, but does not include the 
financial statements, and our auditor’s report thereon.  
 
Our opinion on the financial statements does not cover the other information and we do not 
express any form of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other 
information. In doing so, we consider whether the other information is materially inconsistent 
with the financial statements or our knowledge obtained in the audit, or otherwise appears to be 
materially misstated. If, based on our work, we conclude that there is a material misstatement of 
this other information, we are required to report that fact. We have nothing to report in this 
regard. 
 
Independence 
 
We are independent of the School in accordance with the independence requirements of the 
Auditor-General’s Auditing Standards, which incorporate the independence requirements of 
Professional and Ethical Standard 1 International Code of Ethics for Assurance Practitioners 
(including International Independence Standards) (New Zealand) (PES 1)issued by the New 
Zealand Auditing and Assurance Standards Board. 
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 Other than the audit, we have no relationship with, or interests in, the School.  
 
 
 
 
 
 
Glenn Fan-Robertson 
BDO Hawke’s Bay  
On behalf of the Auditor-General 
Hawke’s Bay, New Zealand 
 







                                 
 ​ ARGYLL EAST SCHOOL ANALYSIS OF VARIANCE 
2024 TARGETS FOR IMPROVING STUDENT ACHIEVEMENT 
Strategic Goals: Our school community actively lives and demonstrates our school vision and values 
everyday.  
Our curriculum utilizes our amazing environment.  Our school community are engaged in school life and 
are at the heart of everything we do. 
Target:  That 85% of our students will be at or above their Curriculum Level in Reading, Writing  and Maths. 

 

Maths 

Specific Target 1 History and Outcome Analysis Next Steps 

That 85% of our 
students will be at or 
above their 
Curriculum Level in 
Maths.   

 

2019 – 78.5% At or Above their curriculum level 
2020 – 83.7% At or Above their curriculum level 
2021 – 77% At or Above their curriculum level 
2022 - 79% At or Above their curriculum level 
2023 - 90% At or Above their curriculum level 
2024 -  82% At or Above Curriculum Level 
             
 

 

OTJ’s were made by teachers at the end of 2024.  These OTJ’s include  a comprehensive 
understanding of where each child sits  in accordance with the curriculum levels and are  based 
on standardised testing – PAT, GLOSS, JAM, Knowledge Testing, and classroom observations, 
discussions and classroom work. 
Only children who have been at our school for at least one year are included in this report. This 
analysis is based on 60 students. 
This year 82% of all learners are meeting or above their curriculum year level in maths.  This is a 
good result  
 
In 2024, teachers have trialled Prime Mathematics in years 6-8 across all strands. In years 0-3, 
teachers have used Prime for Number and DMIC for strand. Year 4/5 continued with DMIC this 
year and will begin Prime Maths in 2025 
 
74% of all students (44 students) are AT 
8% of students (5 students)  are above - 3 males and  2 females, 3 NZ European, 2 Maori/Pacifica 
  
13% of all students (8 students) are below. Two of these students are ESOL, 1 ADHD, 1 irregular 
attendance, 
 
5% of all students (3 students) are well below - 1 ESOL, 1 special needs.  
 
Students who are below or well below  receive extra support from our teacher aides during math 
sessions and in Loss of Learning time. Factors impacting achievement  include students who are 
ADHD, ESOL, Special needs, irregular attendance or attendance at our school for just over 12 
months and low achievement  on entry.  We are happy with the progress these students have 
made in 12 months. 
 
30% (7 out of 23) Maori/Pacifica students are below.  
8% (2 out of 23) Māori / Pacifica are well below  
 

To improve our maths results and increase the 
number of children at or above their 
curriculum level, we will: 

●​ Support  teachers with the 

implementation of the refreshed maths 

curriculum 

●​ Attend MOE provided Math PLD 

●​ Support the across school introduction of 

PRIME mathematics  at all year levels 

●​ Continue using RAPs to focus on target 

students. 

●​ Timetable meetings to discuss priority 

learners. 

●​ Moderate across the school 

●​ Make time for  rich tasks and authentic 

activities. 

●​ Plan contexts engaging for Maori, Pacifica 

and other students. 

●​ Include peer observations twice yearly or 

as required. 

●​ Holiday numeracy ideas shared with 

whanau. 

●​ Add to teaching and learning resources 

●​ Make learning progressions visible to all 

students 

Action Taken 

 

●​ Building collaborative inquiring communities with strong protocols that are 

continually reinforced. 

●​ Introduction of Prime Maths to students in years 6-8 and some use of the 

program for Number in Years 0-3  

●​ Assessment data (PAT, Number knowledge GLOSS, JAM) reviewed with staff and 

the particular learning needs of all students determined. 

●​ Programmes planned to meet the learning needs of all students. 

●​ Teachers reflecting on and improving practice. 

●​ Students given time and motivation to accomplish tasks and practice skills. 

●​ Year-end data analysed to inform progress and planning for the following year. 

●​ Integration of maths into other learning areas and  use of e learning resources.  

●​ New basic fact programmes introduced at all levels of the school including 

Times Table Rock Stars, Math Bricks 



Of the 16 males represented in this data, 1 male is  below (6%) and 1 male (6%) is well below 
Of the 44 females represented in this data, 7 females are  below(16%) and 2 are well below(4%) 
 
 
 

●​ AFL practices in each lesson - including 

WALTS and Success Criteria 

●​ Learning goals set in each class - 
differentiated and shared with parents 

●​ Participation in Kāhui Ako to support 
teaching and learning in Mathematics 

●​  
 

 

●​ Rich tasks and authentic activities offered wherever appropriate 

●​ Continue sharing and collaboration between classes. 

●​ Schoolwide Raising Achievement Plans continued to target learners or groups 

of learners. 

●​ Learning reinforced with customised home work. 

●​ Caap plan referred to for Maths. 

●​ Teacher aide time assigned as required and as available. 
●​ Knowledge testing at beginning of each term, teaching around gaps,  results 

shared with students then retesting at the end of the term to show progress 
●​ PAT results analysed by teachers to inform teaching programmes  
●​ Sharing of Kāhui Ako math videos with classrooms and families 
●​ Development of Maths Passport Levels 1-5 to track student progress and 

support teachers classroom programmes 

 
 

Writing  

Specific Target 2 
 

History and Outcome Analysis Next Steps 

That over 85% of our 
students will be at or 
above their 
Curriculum Level in 
Writing. 
 
 

2016 – 70% were AT or Above the National 
Standard  
2017 -  83% are AT or Above the standard 
2018 – 78% At or Above Curriculum Level 
2019 – 84.6% At or Above Curriculum level 
2020 – 77% At or Above Curriculum levels 
2021 – 75%  At or Above Curriculum levels 

2022 - 71% At or Above Curriculum Level 
2023 - 79% At or Above Curriculum Level 
2024 - 74% At or Above Curriculum Level 
           

 

Our School wide inquiry has focused on increasing student achievement in Writing. 
OTJ’s were collected from teachers at the end of 2024.  These OTJ’s are based on comprehensive 
understandings of where each child sits in accordance with the curriculum levels and are based on 
moderated writing samples, classroom observations, discussions and classroom work. Only 
children who have been at our school for at least one year are included in this report. 

 
This year 74% (44 students) of all learners are meeting or above their curriculum year level in 
writing.  We have  not met our target of 85% but there has been a slight increase. Changes in the 
cohort have an impact on the outcomes each year. 
 
5% of students (3 students) are above- 3 females all  NZ European.  
 
18%  of all students (11 students) are below.  
 
8% of all students (5) students are well below.  
 
Students have been supported by the LSC, RTLit, RTLB, Speech Therapist (MOE)  and extra teacher 
aide time.  

 
30% (7 out of 23) Māori / Pacifica are  below  
 
13% (3 out of 23) Maori/Pacifica students are well below.   
 
Of the 16 males represented in this data, 4  males are  below (25%) and 2 males (12.5%) are well 
below. 4 of the students represented in this data have been at our school for 12 months and were 
low on entry. The two other boys represented are in lower class levels. Both have made good 
progress this year. 

To improve our writing results and increase the 
number of children at or above their 
curriculum level, we will:  

●​ Continue In School Writing Inquiry 
●​ Continue Structured Literacy programme 

in all classes 

●​ Teachers, teacher aides, CRT teachers 

enrolled in Structured Literacy PLD with 

Ideal in 2025   

●​ Explicit phonological awareness taught 

daily in junior and middle classrooms - 

Heggarty 

●​ All  teachers doing writing  inquiry 

through Professional Growth Cycle 

●​ Retain a literacy unit holder 

●​ Ensure formative evaluation guides 

teaching and learning programmes.  

●​ Continue membership of HB Literacy gp, 

attending relevant courses and reading 

Literacy Forums. 

●​ Continue to seek authentic writing 

situations - 2025 Outdoor Projects 

●​ Familiarisation of Refreshed Curriculum 

Literacy and Communication -  

Action Taken 
●​ School wide writing inquiry with weekly meetings  

●​ Use of E-asttle rubric for schoolwide  moderation. 

●​ Add writing samples to pre-existing student files to enable clear sight of 

progress through years. Built on this so it is available at all school levels 

●​ Caap referred to alongside LLPs. 

●​ Structured Literacy used for all  students to support spelling and writing 

●​ Continued use of RLit , RTLB and LSC (whenever possible)and other experts for 

target writers. 

●​ Teachers reflecting on and improving practice. Evidence in teachers planning 

and teaching inquiries - Professional Growth Cycles 



Of the 44 females represented in this data, 7 females are  below(16%) and 3 are well below(7%) - 
2  ESOL and 1 special needs.  All of the below female students are achieving within 12 months of 
their level and are well supported within the school.   
 

 

●​ Use of Chrome books and other IT to 

engage learners 

●​ Continue See-Saw to encourage whanau 

engagement 

●​ Promotion of  student writing in school 

newsletter 

●​ Peer observations twice yearly 

●​ LLP indicators in teachers planning  and in 

kids speak in children’s books. 

●​ Kids speak LLP on classroom walls with 

exemplars 

●​ Ensure technical vocab consistent 

throughout school  
●​ Excellent examples of writing shared with 

students and community. 

●​ Writing published for the Library for all 

students to share 

●​ Student voice and links to other learning areas considered in writing topics and 

genres. Also parent voice 

●​ Students given time and motivation to write.  

●​ Print rich classrooms.  

●​ Own choice incorporated regularly. Writing for enjoyment 

●​ Outdoor activities and school trips/experiences for authentic writing contexts. 

●​ Writing for specific purpose and audience 

●​ Year-end data analysed to inform progress and planning for the following year. 

●​ Teacher Aide support for target students  

●​ Work with parents, families and whanau around ways to support students’ 

learning. Eg termly holiday ideas.  

●​ Celebration of student writing across school - eg. Writing Corner in the weekly 

newsletter 

●​ Familiarisation with Refreshed English Curriculum - Teacher Only Days 

●​ Principal attending MOE meetings to support introduction of English 

Curriculum 

 

 

Reading 

Specific Target 3 History and Outcome Analysis Next Steps 

1 That 85% of our 
students will be at or 
above their 
Curriculum Level in 
Reading.   

2016 -  86% were At or Above National Standard  
2017 – 85% At or Above  the standard 
2018 – 76.5% At or Above curriculum level 
2019 - 83% At or Above curriculum level  
2020 -  86.5% At or Above curriculum level 
2021-  81% At or Above curriculum level 
2022 - 77% At or Above their curriculum level 
2023 - 87% At or Above their curriculum level 
2024 - 76% At or Above Curriculum Level 
           

 

OTJ’s were collected from teachers at the end of 2024.  These OTJ’s include a 
comprehensive understanding of where each child sits in accordance with the 
curriculum levels and are  based on standardised testing – STAR, IDEAL,  
Running Records, PAT and  BURT, and classroom observations, discussions and 
classroom work. Only children who have been at school for at least one year 
are included in this report. 60 children are included. 
 
This year, 76% of all learners are meeting or above their curriculum year level 
in reading, not quite meeting our target of 85%. 
 
 
63% of students (38 students) are AT 
13% of students (8 students) are Above -  8 females, 7  NZ European 1 
Maori/Pacifica 
17%  of all students (10 students) are below.  
7% of all students are Well Below (4 students).  
 
Students represented in the Below and Well Below  groups include  ESOL 
students, Special needs,  irregular attendance, enrolment at Argyll for 12 
months but low achievement on entry, .  All students in this group are 
receiving extra support through teacher aides, RTLit, RTLB and LSC. 
 

To improve our reading results and increase the number 
of children at or above their curriculum level, we will: 

●​ Support teachers to implement the Refreshed English 
Curriculum 

●​ Application to participate in Structured Literacy PLD 
in 2025 

●​ Implement reading matrix in easy to understand kid 
speak. 

●​ Continue to implement the use of chromebooks. 
●​  Middle Room Steps Web with booklets to support 
●​ Junior Rooms - Reading Eggs to support 

●​ Update reading books to ensure enough books for 
reading groups · 

●​ Review assessment data and year end data with staff 

to determine the particular learning needs of target 

students, inform planning and monitor progress. 

Develop IEP where required 

●​ Regular slot in staff meetings to discuss progress for 

target students on Raising Achievement Plan and to 

promote teacher reflection for improved practice 

Action Taken - Our regular reading programme + 



30% (7 out of 23) Māori / Pacifica are below.  
13%  (3 out of 23) Maori/Pacifica students are well below.  
 
Of the 16 males represented in this data, 5 are below (31%) and 1 student 
(6%) is well below 
 
Of the 44 females represented in this data, 5 are below(11%) and 3  are well 
below(7%) 

●​ Syndicate type meetings to promote moderation and 

consistent language and practice across all levels 

●​ Peer observations. 

●​ Consult with parents, families and whanau around 

ways to support students’ learning. 

●​ Continue using Seesaw to build home-school 

partnership in a bid to improve reading and writing 

across all cohorts. 

●​ Teacher aide support to be given to students below 

expectations wherever possible. 

●​ Student voice and links to other learning areas 

considered in reading and writing topics and genres 

with particular attention paid to the interests of boys 

●​ Shared reading to promote enjoyment of reading 

●​ Curriculum unit holder 

●​ Understanding and emphasis on oral language 

underpinning all learning areas and introduction of 

this aspect in Refreshed Curriculum in 2025 

 
 

 

●​ Recognition and development  of crossover between 

Structured Literacy and writing and reading  

●​ Structured literacy used across all school levels 

●​ Repetition and purpose  

●​ Books go into browsing boxes for practising.  

●​ Building positive attitudes. Students wanting to read. 

●​ Finding a programme that is working for the class and 

having a routine e.g.Mon/Tues - decodable, Wed/Thurs - 

Ready to Read or PM.  

●​ Groups swapping between teachers and teacher aides to 

add variety.  

●​ Using plays and Readers Theatre especially the lower 

children as they are doing lots of reading and following. 

●​ Using Hell’s pizza rewards and having a criteria.  

●​ Spring Fling Library programme 

●​ Novel Studies and Literacy Circles in the senior classroom 

●​ Weekly library sessions 

●​ Reading to children - class novels 

●​ Structured lessons  

●​ Using Steps Web and Reading Eggs. 

●​ Book week - book sharing choice for students 

●​ Literacy Quiz  

 
 
 
 
 
 
 
 






